
Year 5 The Anglo-Saxons and Vikings Mountains Ancient Islamic Civilisation 

Geography  

Compare and contrast a region of the 

UK and a European country.  

 

Know the key human and physical 

characteristics of at least 4 countries 

across Europe. 

 

Understand key human geography 

concepts including: 

 Types of settlement and land 

use Anglo-Saxon and Viking 

invasions 

 Economic activity including 

some trade links between 

Vikings  

 Beginning to understand the 

distribution of natural 

resources including energy, 

food, water and minerals 

Use 4 figure grid referencing. 

 

 

 

Identify the position and significance of 

latitude and longitude, the equator, 

northern and southern hemispheres, 

Arctic and Antarctic circles, the 

Greenwich Meridian and time zones. 

 

Understand key physical geography 

concepts including: 

 Mountains 

Use maps atlases, globes and digital 

mapping to locate countries and 

describe features. 

 

Understand key physical geography 

concepts including: 

 Climate zones 

 Volcanoes and earthquakes 

Understand and use a wide range of 

symbols and keys on a wide range of 

maps including OS maps. 

 

Use 4 and 6 figure grid referencing. 

 

Locate at least 8 countries across most 

continents using a variety of maps. 

 

Know at least 8 capitals and major 

cities across Europe and North 

America. 

 

Know the key human and physical 

characteristics of at least 4 countries 

across Europe, North and South 

 

Use both primary and secondary 

fieldwork to observe, measure, 

record and present both human 

and physical features in a local 

area using a range of methods. 

(Traffic survey, comparison of A46 

roundabout and Witham 

roundabout) 

 

Understand key human 

geography concepts including: 

 Economic activity including 

some trade links (link with 

traffic survey, how many 

trade lorries did you see) 

 Beginning to understand the 

distribution of natural 

resources including food 

 

Use the 8 points of a compass 

(trade along the Silk Road) 

 

Understand and use a wide 

range of symbols and keys on a 

wide range of maps including OS 

maps 

- Trade along the Silk Road 

 

Use maps, atlases, globes and 

digital mapping to locate 

countries and describe features. 

(Investigating Islam) 



America (compare and contrast within 

and between cities) 

 

Compare and contrast a region of the 

UK and a country in North or South 

America. (Mountain region case study) 

 

Understand a wide range of 

geographical similarities and 

differences through both human and 

physical studies. (Ski resort- compare 2 

countries with famous mountains for 

tourism and what it’s like to live there).  

 

Name and locate at least 6 counties 

and cities within the UK 

(mountain/raised areas in the UK). 

 

Understand land use patterns within 

the UK and some of the key 

topographical features that may 

contribute to this. (Features of 

mountains/area around it.) 

 

Use secondary fieldwork to measure, 

record and present both human and 

physical features in a local area using 

a range of methods. 

 

 

History Anglo-Saxons and Vikings 

 

Britain’s settlement by Anglo-

Saxons and Scots.  

This could include:  

 Scots invasions from Ireland 

to Britain  

Mountains 

 

 

Early Islamic Civilisation  

A non-European society that 

provides contrasts with British 

history – Early Islamic history 



 Anglo-Saxon invasions, 

settlements and kingdoms   

 Anglo-Saxon religions 

 

The Viking and the Anglo-Saxon 

Struggle for the Kingdom of 

England to the time of Edward the 

Confessor.   

This could include:  

 Defeating the Anglo-Saxons   

 Alfred the Great   

 Viking raids and invasions  

 Edward the Confessor and 

his death  
 

Understand and use at least 4 sources 

to find information. 

Begin to select sources independently 

and give reasons for their choices. 

Understand continuity and change, 

cause and consequence and 

similarity and difference. 

Understand the differences between 

local, national and international 

history. 

Understand similarities and differences 

between cultural, military, religious 

and social history. 

Understand and use at least 4 

sources to find information. 

Begin to select sources 

independently and give reasons 

for their choices. 

Understand the reliability and 

bias of different sources with an 

understanding that the past is 

represented and interpreted in 

different ways. 

Understand similarities and 

differences between cultural, 

military, religious and social 

history. 

Devise, ask and answer 

increasingly complex questions 

about the past. 

Begin to offer explanations about 

why people in the past acted as 

they did.  

Begin to give reasons why some 

events, people or developments 

are seen as more significant than 

others. 

Have a secure and coherent 

understanding of the 

chronological narrative from the 

earliest times to the present day.  



Construct and organise responses by 

selecting and organising relevant 

historical data. 

Begin to offer explanations about why 

people in the past acted as they did. 

Begin to give reasons why some 

events, people or developments are 

seen as more significant than others. 

Have a secure and coherent 

understanding of the chronological 

narrative from the earliest times to the 

present day.  

Establish a sound understanding of 

where any time period studied fits 

within the wider chronological picture 

of the history of the United Kingdom. 

Demonstrate historical perspective by 

explaining contrasts and trends. 

Place events, people, places and 

artefacts on a timeline. 

Use a range of knowledge to apply 

their understanding of chronology. 

Use correct terminology to describe 

events in the past (contemporary, 

epoch, inevitable, subsequent, 

legacy, dominate, diminish).  

Establish a sound understanding 

of where any time period studied 

fits within the wider chronological 

picture of the history of the 

United Kingdom. 

Use a range of knowledge to 

apply their understanding of 

chronology. 

Demonstrate historical 

perspective by explaining 

contrasts and trends. 

 

Use correct terminology to 

describe events in the past 

(contemporary, epoch, 

inevitable, subsequent, legacy, 

dominate, diminish).  

Begin to use appropriate 

terminology e.g. empire, 

civilisations, parliament, 

peasantry, impact, complex, 

sustain, obstacle, generalise, 

phenomenon.  

Describe and make links 

between events, situations and 

changes within and across 

different periods. 

 

 



Begin to use appropriate terminology 

e.g. empire, civilisations, parliament, 

peasantry, impact, complex, sustain, 

obstacle, generalise, phenomenon.  

Describe and make links between 

events, situations and changes within 

and across different periods. 

Art Printing/Portrait 

The child can use a range of drawing 

tools to make careful representations 

of their own ideas. 

 They can work from 

observation. 

 They can work from their 

imagination. 

 The child can talk about the 

different shapes, textures, 

patterns, form and lines within 

their drawing. 

 The child can draw objects in 

proportion. (Face, people etc.) 

 The child can use quick 

sketching and shading, adding 

notes to record ideas in a 

sketch book. 

 The child can talk about their 

own drawing and compare it 

to one by a famous artist. (Talks 

about similarities and 

Sculpture/Landscapes 

 The child can talk about the 

properties of a given sculpture 

or piece of architecture. 

 They demonstrate a good 

understanding of the properties 

of materials and use this to help 

them to make decisions about 

what to work with. 

 The child can talk about the 

different shapes, lines, patterns, 

colours and textures within their 

own sculpture work or that of 

others. 

 The child is beginning to 

understand how scale can 

affect the feeling of a piece of 

sculpture or architecture. 

 The child is aware that most 

sculpture and architecture can 

be seen from all angles. (Not 

flat!) 

 The child can talk about their 

own sculpture work and 

Collage/Still life 

 The child can cut and stick 

with accuracy to make 

representations of their 

own ideas. They may 

place objects in different 

positions before a final 

outcome is reached, 

taking photos as evidence 

of arrangements. 

 The child can talk about 

the different shapes, 

patterns, colours and 

textures within their work. 

 The child can try out 

different materials for the 

same task, evaluating their 

success. 

 The child can try out 

different compositions for 

the same task.  

 The child can collect and 

select collage materials 



differences, techniques and 

materials used.) 

 

compare it to one by a famous 

artist. (Talks about similarities 

and differences, techniques 

and materials). 

 

both from within school 

and out. 

 The child can talk about 

their own collage work 

and compare it to one by 

a famous artist or designer. 

(Talks about similarities and 

differences, techniques 

and materials). 

 

Art Printing/Portrait 

 The child can design and 

make a simple stencil to be 

used to generate multiple 

prints.  

  They make a print block and 

use it to reproduce the same 

image/ text many times over, 

experimenting with different 

ink applications and mixing 

colours on the block...  

 The child can design a stencil 

to be used on the screen 

printer and uses the negative 

effect that printing has on 

letters and plans this into their 

pieces.  

 The child uses a digital 

camera or ipad to create 

their own prints, varying the 

effect or colour to produce 

new images.  

 The child confidently explores 

the different effects that can 

be created by printing with 

Sculpture/Landscapes 

 The child can talk about the 

properties of a given sculpture or 

piece of architecture. 

 They demonstrate a good 

understanding of the properties of 

materials and use this to help them 

to make decisions about what to 

work with. 

 The child can talk about the 

different shapes, lines, patterns, 

colours and textures within their 

own sculpture work or that of 

others. 

 The child is beginning to 

understand how scale can affect 

the feeling of a piece of sculpture 

or architecture. 

 The child is aware that most 

sculpture and architecture can be 

seen from all angles. (Not flat!) 

Collage/Still life 

 The child can cut and 

stick with accuracy to 

make representations of 

their own ideas. They 

may place objects in 

different positions 

before a final outcome 

is reached, taking 

photos as evidence of 

arrangements. 

 The child can talk about 

the different shapes, 

patterns, colours and 

textures within their 

work. 

 The child can try out 

different materials for 

the same task, 

evaluating their 

success. 



combined colours. (Rolling 

colours together and 

overlaying one print onto 

another.  

 The child can talk about their 

own print work and compare 

it to one by a famous artist. 

(Talks about similarities and 

differences, techniques and 
materials).  

 The child can talk about their own 

sculpture work and compare it to 

one by a famous artist. (Talks 

about similarities and differences, 

techniques and materials). 

 

 The child can try out 

different compositions 

for the same task.  

 The child can collect 

and select collage 

materials both from 

within school and out. 

 The child can talk about 

their own collage work 

and compare it to one 

by a famous artist or 

designer. (Talks about 

similarities and 

differences, techniques 

and materials). 

 

DT Structures  

(Swapped with food for 2020) 

Design 
PDA 10 - carry out research, using surveys, 

interviews, questionnaires and web-based 

resources 
PDA 11 - identify the needs, wants, preferences 

and values of particular individuals and groups 
PDA 12 - develop a simple design specification 

to guide their thinking 
  
PDB 8 - generate innovative ideas, drawing on 

research 
PDB 9 - make design decisions, taking account 

of constraints such as time, resources and cost 
PDB 10 - share and clarify ideas through 

discussion 
PDB 11 - model their ideas using prototypes 

and pattern pieces 
Making 

Mechanical Systems 

Design 
PDA 10 - carry out research, using surveys, 

interviews, questionnaires and web-based 

resources 

PDA 11 - identify the needs, wants, preferences 

and values of particular individuals and groups 
PDA 14 - describe the purpose of their products 
PDA 16 - explain how particular parts of their 

products work 
 PDB 12 - use annotated sketches, cross-

sectional drawings and exploded diagrams to 

develop and communicate their ideas   
PDB 13 - use computer-aided design to develop 

and communicate their ideas 
Making 
PMA 6 - formulate step-by-step plans as a guide 

to making 
PMB 10 - accurately assemble, join and 

combine materials and components 

Evaluate 
PEB 14 - how innovative products are  

Food 

(Swapped with Structures for 

2020) 

Design 
PDA 11 - identify the needs, wants, 

preferences and values of particular 

individuals and groups 
PDB 8 - generate innovative ideas, 

drawing on research 
PDB 10 - share and clarify ideas through 

discussion 

Making 
PMB 14 - follow procedures for safety 

and hygiene 

Evaluate 
PEA 7 - evaluate their ideas and 

products against their original design 

specification 

Cooking 
PCNA 3 - that seasons may affect the 

food available 



PMA 5 - produce appropriate lists of tools, 

equipment and materials that they need 
PMA 7 - select tools and equipment suitable for 

the task 
PMA 9 - select materials and components 

suitable for the task 
PMB 9 - accurately measure, mark out, cut and 

shape materials and components 
Evaluate  
PEA 7 - evaluate their ideas and products 

against their original design specification 
PEB 17 - how well products have been 

designed 
PEB 18 - how well products have been made 
PEB 19 - why materials have been chosen 
PEB 13 - how much products cost to make 

Technical Knowledge 
PTK 20 - how to use learning from mathematics 

to help design and make products that work 
 

PEB 15 - how sustainable the materials in 

products are 

Technical Knowledge 
PTK 13 - how mechanical systems such as cams 

or pulleys or gears create movement 

PTK 14 - how more complex electrical circuits 

and components can be used to create 

functional products 
PTK 15 - how to program a computer to monitor 

changes in the environment and control their 

products 
PTK 19 - how to use learning from science to 

help design and make products that work 
 

PCNA 4 - how food is processed into 

ingredients that can be eaten or used in 

cooking 
PCNA 5 - that food is grown (such as 

tomatoes, wheat and potatoes), reared 

(such as pigs, chickens and cattle) and 

caught (such as fish) in the UK, Europe 

and the wider world 
PCNB 7 - that recipes can be adapted to 

change the appearance, taste, texture 

and aroma 
PCNB 8 - that different food and drink 

contain different substances – nutrients, 

water and fibre – that are needed for 

health 

Science Working Scientifically 

 

Properties and changes of materials 

- Compare and group together 

everyday materials on the basis 

of their properties, including 

their hardness, solubility, 

transparency, conductivity 

(electrical and thermal), and 

response to magnets 

 

- Know that some materials will 

dissolve in liquid to form a 

solution, and describe how to 

recover a substance from a 

solution 

 

- Use knowledge of solids, liquids 

and gases to decide how 

mixtures might be separated, 

Working Scientifically 

 

Animals including Humans 

- Describe the changes as 

humans develop to old age. 

 

Earth and Space 

- Describe the movement of the 

Earth and other planets relative 

to the sun in the solar system 

- Describe the movement of the 

moon relative to the Earth 

- Describe the sun, Earth and 

moon as approximately 

spherical bodies 

- Use the idea of the Earth’s 

rotation to explain day and 

night and the apparent 

movement of the sun across the 

sky 

Working Scientifically 

 

Forces and Magnets 

- Explain that unsupported 

objects fall towards the 

Earth because of the force 

of gravity acting between 

the Earth and the falling 

object 

 

- Identify the effects of air 

resistance, water 

resistance and friction, 

that act between moving 

surfaces 

 

- Recognise that some 

mechanisms, including 

levers, pulleys and gears, 

allow a smaller force to 

have a greater effect. 



including through filtering, 

sieving and evaporating 

 

- Give reasons, based on 

evidence from comparative 

and fair tests, for the particular 

uses of everyday materials, 

including metals, wood and 

plastic 

 

- Demonstrate that dissolving, 

mixing and changes of state 

are reversible changes 

 

- Explain that some changes 

result in the formation of new 

materials, and that this kind of 

change is not usually reversible, 

including changes associated 

with burning and the action of 

acid on bicarbonate of soda. 

-  

  

Living Things and their Habitats 

- Describe the differences in 

the life cycles of a 

mammal, an amphibian, 

an insect and a bird 

 

- Describe the life process of 

reproduction in some 

plants and animals. 

 

RE Being Human- Hinduism  

Questions of the term: How do Hindus 

reflect their faith in the way they live? 

What is karma and how does it drive 

the cycle of samsara? 

How might a Hindu seek to achieve 

moksha? 

How do beliefs impact on action: 

expectations of behaviour, ways in 

which people act, examples of 

contemporary individuals? 

 Recap of key beliefs (see KS2 

Compulsory Unit: God - Hinduism): 

Brahman, the Trimurti, samsara, 

atman, karma, moksha, dharma 

Salvation- Christianity  

Question of the term: What did 

Jesus do to save human beings? 

Essential information 

 The death and resurrection of 

Jesus are key moments in the 

drama of the Christian Bible. 

This resource has set out a 

reading of the Bible that 

emphasises the idea of a big 

story — a narrative arc across 

the Bible — that starts with a 

good creation by a good 

God, a catastrophic fall from 

grace by rebellious and sinful 

humanity, and efforts by God 

Expressing beliefs through the Arts  

Question of the term: How do religious 

and non-religious people understand 

the value of creativity? 

How do religious and non-religious 

people understand the connection 

between beliefs about human beings 

and human creativity? 

How do religious and non-religious 

people express their beliefs creatively? 

Why are some people not 

comfortable to use pictorial 

representation to express belief, e.g. 

Muslims and Jewish people 

Spirited Arts competition run by NATRE 

(National Association of Teachers of 



 The key importance of dharma 

(duty) and the way in which it 

relates to beliefs about samsara, 

the atman and moksha; duty to 

self, Brahman (and the deities as 

expressions of what Brahman is 

like), fellow human beings, other 

living beings (things with an 

atman), society 

 Ways in which a Hindu may try 

and fulfil their dharma (duty): 

carrying out good actions (karma) 

and avoiding bad actions (karma) 

 Ahimsa – the principle of non-

violence; the way in which this 

relates to beliefs about ahimsa, 

samsara, moksha and karma; 

vegetarianism in Hinduism 

 The role of yoga, meditation and 

renunciation in helping Hindus 

focus on Brahman and their 

dharma; sadhus and sadhvi (men 

and women who have renounced 

worldly life) 

 Satsang (togetherness) – the 

importance of the family, the 

community and society in thinking 

about one’s dharma (duty) 

 Examples of Hindus and the way 

they lived their lives, e.g. 

Mahatma Gandhi (guided by the 

principle of ahimsa), A. C. 

Bhaktivedanta Swami 

Prabhupada and his connection 

with the Hare Krishna movement 

(a form of Hinduism focused on 

Krishna, one of the avatars of 

Vishnu) and Bhaktivedanta Manor 

to reverse the impact of sin, 

drawing people back to 

himself through his chosen 

people, the people of Israel. 

The life, death and 

resurrection of Jesus is the 

keystone in this Christian 

understanding of the story.  

 Many Christians explain the 

death of Jesus as a sacrifice. 

This reflects the language of 

the Bible (for example, 1 John 

2:2: ‘we have an advocate 

with the Father — Jesus Christ, 

the Righteous One. He is the 

atoning sacrifice for our sins, 

and not only for ours but also 

for the sins of the whole world.’ 

NIV).  

 In the Old Testament, people 

would offer sacrifices of a 

young goat or a lamb to show 

that they were sorry for their 

sins, and to acknowledge that 

sin demands a punishment. 

However, sacrifice only 

brought a person back to God 

until their next sinful rebellion 

against God — which did not 

usually take long.  

 One way of seeing Jesus’ 

death is to argue that he 

willingly gave up his own life in 

order to take on himself the 

punishment for all sin, for all 

people. Because of sin, 

people need to be saved, 

and Jesus brings salvation.  

RE) 

 

At a glance, we will explore: 

 The importance of creativity as 

a way to express meaning, 

emotion, knowledge, etc. 

 Creativity as connected with 

what it means to be human; 

one of the key ways in which 

humans are different from other 

animals 

 The different ways in which 

human beings communicate 

meaning (e.g. language, art, 

music, drama, dance, 

computer code, mathematical 

equations, scientific formulae, 

etc.); the fact that different 

forms of expression are more 

suited to particular contexts 

 The challenges of 

communication: the same 

word/symbol can mean 

different things to different 

people (e.g. ‘field’ means one 

thing to a cricketer, another to 

a farmer and another to a 

scientist investigating 

magnetics; the Statue of Liberty 

symbolises one thing to 

Americans and another to 

people living in Iraq) 

 The difficulties of 

communicating about ideas 

like God, hope, justice, truth, 

love, etc., using words 

 The other ways in which people 

try to express their 



in Hertfordshire; Dev Patel, a British 

actor, and his involvement in 

depictions of India and Hinduism, 

e.g. Slumdog Millionaire; Meera 

Syal, a British comedian, and her 

depictions of Hindu family life and 

culture through her comedy and 

TV shows, e.g. The Kumars at No.42 

and Goodness Gracious Me 
 

 

Being Human- Islam 

Questions of the term: What does the 

Qur'an teach Muslims about how they 

should treat others?  

How do Muslim teachings guide the 

way Muslims act in the world?  

How are Muslim beliefs expressed in 

practice?  

How do beliefs impact on action: 

expectations of behaviour, ways in 

which people act, examples of 

contemporary individuals? 

 Recap of key beliefs (see KS2 

Compulsory Unit: God - Islam): 

God, tawhid, everything 

created in harmony (muslim), 

humans as ‘abd and khalifa to 

help keep everything in 

harmony; the straight path 

(shariah) they follow to help 

them do this; the guidance 

God provides to help them 

follow the straight path – the 

natural world, the Qur’an and 

the prophets 

 Recap of the Five Pillars (see 

KS2 Compulsory Unit: 

 Christians might read the 

Passion narratives of the 

Gospels to make sense of the 

‘big story’ of God’s salvation; 

some might use it to remind 

themselves of what they owe 

Jesus — they should be 

grateful that he has taken their 

punishment; others might read 

it to see what example Jesus 

set in the face of persecution 

— they are inspired by his 

willingness to lay down his life 

for his friends. 
 

 

Incarnation- Christianity  

Question of the term: Was Jesus 

the Messiah? 

• The idea of a ‘messiah’, or 

‘saviour’, is important in 

Jewish culture, and was 

central to Jewish belief in 

the years that Jesus lived 

and taught.  

• The land of Israel had been 

attacked and invaded 

since its creation 1,000 years 

previously. In 586 BCE the 

Jewish people were taken 

into exile in Babylon. Fifty 

years later they were 

allowed to return, but from 

then on, their land was 

continually under 

occupation by one foreign 

power or another. From 63 

BCE, the Romans were the 

occupying power. The 

understanding of these ideas: 

the value of creation 

expression as a key element of 

what it means to be human 

and to try to communicate 

meaning 

 Beliefs about creation and 

creativity in different religions 

(e.g. Christianity, Islam, 

Hinduism, Judaism) 

 Reasons why some religious 

people will depict God/key 

religious figures visually and 

others will not (e.g. Christianity: 

it is acceptable to draw 

pictures of God because the 

material world is precious to 

God because he created it 

and artists use the material 

world to explore their ideas 

about the Creator, it is also 

acceptable because God 

become human in the person 

of Jesus Christ and it is 

acceptable to visually depict 

humans; Islam and Judaism: 

drawing pictures of God or key 

religious figures is prohibited 

because people might be 

tempted to worship the 

pictures instead of God 

 Examples of religious art and art 

exploring religious themes (see, 

for example, the Methodist 

Modern Art Collection, 

resources on the National 

Gallery website, information on 

calligraphy in Islamic traditions, 



Community - Islam) with an 

emphasis on linking the 

practices with the beliefs that 

underpin them 

 The role of human beings in 

maintaining a harmonious 

(muslim) world 

 The importance of the straight 

path (shariah) in helping to 

keep the world in harmony 

(muslim), as God intends it to 

be 

 Family life and the way in which 

this contributes to following the 

straight path (shariah): family 

life as created by God to help 

provide a harmonious society; 

the importance of following the 

example of the Prophet 

Muhammad, who was married 

and had children; prayer at 

home, family involvement in 

key obligations, such as fasting 

and pilgrimage; the different, 

but complementary, roles of 

men and women (e.g. Qur’an 

49.13); the respect children 

should show to their parents 

(e.g. Qur’an 17.23-24) 

 The Hadith – collections of the 

teachings and lived example 

(sunnah) of the Prophet 

Muhammad; different Muslims 

accept different collections of 

Hadith to be more or less 

authoritative; provides 

additional guidance on how to 

follow the straight path 

Jewish people hoped for a 

saviour, a messiah, who 

would vanquish their 

enemies and restore them 

to their homeland to live in 

peace under their own 

laws.  

• Expectations were high at 

the time of Jesus. Different 

groups had different hopes 

and expectations, but the 

Messiah was widely 

expected to be a prophet 

who would re-establish the 

line of King David on the 

throne in Jerusalem, site of 

the Temple of God, drawing 

all nations to God. As the 

extraordinary events of his 

life unfolded, Jesus’ 

followers started to think he 

could be the Messiah. When 

Jesus rode into Jerusalem 

on a donkey on Palm 

Sunday, there was much 

excitement at the possible 

arrival of a king!  

• The difference between the 

traditional Jewish idea of a 

messiah and the new early 

Christian idea is an 

important distinction 

between the faiths, and is 

one of the major reasons 

which led the Jewish sect of 

Christianity to split from 

Judaism and become a 

separate religion. The early 

the use of music in a range of 

religious traditions, e.g. the 

Jewish cantor, Christian gospel 

choirs, the Muslim adhaan [call 

to prayer], dramatic retellings 

of religious stories, e.g. the 

Oberammergau Passion Play, 

mystery plays in York and 

Lincoln, the role of dance in 

Hinduism, etc.) 

 Produce work as part of the 

NATRE Spirited Arts competition 



(shariah), i.e. how to live 

islamically; examples of Hadith, 

e.g. “None of you truly believes 

until he loves for his brother 

what he loves for himself” 

(Hadith Nawawi 13) 

 The work of Muslim charities, 

such as Islamic Relief, the Red 

Crescent and Muslim Hands UK; 

the way in which their work 

connects with Muslims beliefs 

about God, the world and 

human beings 

 Examples of contemporary 

Muslims and the ways in which 

their beliefs impact on their 

lives, e.g. Mo Farah, Mohamed 

Salah, Nadiya Hussain, 

Mohammed Ali (‘Aerosol 

Arabic’; Muslim street artist), 

Sadiq Khan (Mayor of London), 

Sayeeda Hussain (Baroness 

Warsi , member of the House of 

Lords) 

Christians found their 

Messiah in Jesus, who was 

not an earthly king or a 

warrior but a man of peace; 

more amazing still, Jesus 

was someone whose life, 

words and deeds made 

people believe that he was 

God in the flesh, and the 

culmination of God’s plan 

of salvation.  

• For Christians the fact that 

God, as Jesus, walked the 

earth and lived with 

humans, offers an incredible 

vision of Salvation. To 

Christians it means that 

there is a chance of a 

relationship with God, and a 

chance to overcome 

human frailty and weakness. 
 

Computing Covered by PPA specialist teacher Covered by PPA specialist teacher Covered by PPA specialist teacher 

PE/Health/Cooker

y 

Rugby/Fundamental 

key skills 

 Understand how to 

play competitive 

games, modified 

where appropriate 

and apply basic 

principles suitable 

for attacking and 

defending. 

 To develop the 

skill of running, 

jumping, 

throwing and 

Tennis/Hockey 

To understand how to 

play competitive 

games, modified 

where appropriate 

and apply basic 

principles suitable for 

attacking and 

defending. 

Dance/Gym 

 Understand the 

key differences 

between a wide 

range of different 

dance styles and 

have an 

awareness of the 

origins of 

different dance 

styles. 

 Perform a variety 

of dance styles 

Football  

 Can travel with control, 

changing direction and 

speed to move past a 

defender. 

 Can use disguise to get 

past a defender. 

 Can accurately pass and 

receive the ball over 

distance. 

 Can strike the ball with 

power and accuracy 

towards a target. 

 

Basketball 
 Understand how 

to  use running, 

jumping, throwing 

and catching in 

isolation and in 

combination  

 Know how 

to  develop 

flexibility, strength, 

technique, control 

and balance  

Cricket/Rounde

rs 

 Develop the skill of 

mastering basic 

movements 

(jumping, throwing 

and catching)  

 Develop the skill of 

participating in team 

games and developing 

simple tactical skills.  

 

 



catching in 

isolation and in 

combination.  

 To understand 

how to 

compare their 

performances 

with previous 

ones and 

demonstrate 

improvement to 

achieve their 

personal best.  

 

with accuracy and 

consistency. 

 Create dances 

using a range of 

movement patterns 

in response to a 

range of stimuli. 

Can identify the 

beat within a 

piece of music 

and tailor a 

dance 

accordingly. 

Can think tactically 

getting into strategic 

positions to help a team 

defend or attack. 

 

Swimming 

See Lincolnshire 

County Council 

Schools’ Swimming 

Service document 

across: 

 Water 

confidence 

 Working 

towards KS2 

 Achieving KS2 

Working beyond 

KS2 

 

 Develop the skill of 

comparing their 

performances with 

previous ones and 

demonstrating 

improvement to 

achieve their 

personal best   

 Demonstrate good 

control 
Swimming 

See Lincolnshire 

County Council 

Schools’ 

Swimming Service 

document across: 

 Water 

confidence 

 Working 

towards KS2 

 Achieving KS2 

Working beyond 

KS2 

 

Music  Sing a broad range of songs with a 
sense of ensemble and  performance 
i.e children are aware of other 
performers, conscious of their dynamic 
etc.  

 Listen to and discuss a range of music 
(E.g. This little Babe by Britten). 
Compare the use of voice and other 
elements with Inkanuezi Nazazi The 
Star and the Wiseman by Ladysmith 
Black Mambazo. 

 Improvise with percussion and tuned 
percussion to a given rhythm patterns 
in 2,3 and 4 beat groupings, show the 
time signature to the children where 

 Sing three-part songs and rounds (e.g. 
row row row your boat – this can be 
found in ‘Flying Around’ in Sing Up). 

 Listen to and discuss a range of music 
(eg listening to Jin-Go-La-Ba  by Olatunja 
could lead to further development of 
reading rhythm patterns adding 
dynamic control, see below. 

 Understand dynamic terms, fortissimo 
(very loud), mezzo forte (moderately 
loud), mezzo piano (moderately soft), 
piano (soft), pianissimo (very soft). 
Model this when speaking – and call and 
response activities. 

 Improvise with pitch, freely over a 
drone using tuned percussion  and 
melodic instruments (eg recorder or 

 Perform songs in assemblies / school 
performances with control and ensemble  
awareness. 

 Improvise over a simple groove, responding 
to the beat on tuned percussion and 
melodic instruments (Grooves can be found 
online/garage band loops/key board 
presets). 

 Listen to a broad range of music (Eg, English 
Folksong Suite, Vaughan Williams with 
reference to dynamics and  texture). Invite 
children to share folk songs from other 
cultures where appropriate. 

 Compose melodies from pairs of phrases. In 
C  major or A minor. Create a ternary ABA 
structure. Eg Base them on a picture  sotry/ 



possible.  Use quaver, crochet, minim 

and rests.  

 Introduce semi-quavers  Use word 
patterns, rhythm claps and apps (eg the 
word ‘semi-quaver’ spoken and clapped 
evenly over two quavers). 

 Develop the skill of playing by ear, 
responding to longer phrases before 
asking the children to sing it back.  

 Investigate triads. Perform triads in 
time to simple songs such as Yellow 
Submarine.  Or simple cards 

 

 

All Y5 children to have 3 terms of 

trumpet or p-bone lessons across 

the year. 

violin). Can the children respond to a 
shaped graphic musically? 

 Use chords to provoke an atmosphere, 
mood or environment. Eg Debussy’s La 
Mer is about water. Formalise the 
improvisations above using 
major/minor chords or transfer the 
skills to a new theme.  

 Perform songs with tuned and rhythm 
accompaniment. Encourage children 
who play their own instruments to join. 

creative writing . Can the performance be 
enhanced with chords? 

 Record pieces using any of the following; 
technology, graphics, notation¸ note 
names, time signature. 

 Expand the repertoire of songs and play 
with tuned and rhythm accompaniments. 
Include melodic instruments that children 
are learning to play. Play as an ensemble in 
school performance opportunities. 

MFL Topics to cover 

Classroom at school 

 

 Speaks, reads, writes and 

understands a complex 

sentence 

 Asks and answers a variety of 

questions with support 

 Read aloud confidently 

familiar words observing silent 

letter rules 

 Follows the simple text of a 

familiar song or story and 

sings or read aloud 

 Writes a more complex 

sentence using a language 

scaffold, maybe from 

memory, with 

understandable accuracy 

Topics to cover 

Planets 

Indefinite articles 

 

 Speaks, reads, writes and 

understands a complex 

sentence 

 Asks and answers a variety of 

questions with support 

 Read aloud confidently 

familiar words observing silent 

letter rules 

 Follows the simple text of a 

familiar song or story and sings 

or read aloud 

 Writes a more complex 

sentence using a language 

scaffold, maybe from 

memory, with understandable 

accuracy 

Topics to cover 

Les Vetements – Nouns 

 

 Speaks, reads, writes and 

understands a complex 

sentence 

 Asks and answers a variety of 

questions with support 

 Read aloud confidently familiar 

words observing silent letter rules 

 Follows the simple text of a 

familiar song or story and sings or 

read aloud 

 Writes a more complex sentence 

using a language scaffold, 

maybe from memory, with 

understandable accuracy 



Character Education Friendship and 

respecting self and 

others 

(Overview of all 

British Values) 

 To 

understan

d the 

importanc

e of 

friendships.  

 To know 

what 

constitutes 

a positive 

healthy 

friendship.  

 To know 

that 

healthy 

friendships 

make 

people 

feel 

included.  

 To 

understan

d that 

friendships 

have ups 

and down.  

 To know 

that 

personal 

behaviour 

can affect 

Healthy lifestyles  

(Individual 

Liberty) 

 To 

develop 

the skill of 

making 

informed 

decisions 

about 

health.  

 To know 

that habits 

can have 

both 

negative 

and 

positive 

effects on 

a healthy 

lifestyle.  

 To 

understan

d how 

regular 

exercise 

benefits 

mental 

and 

physical 

health.  

 To know 

that 

bacteria 

and 

viruses 

Mental health and 

Wellbeing  

(Democracy)  

 To 

understan

d the 

importanc

e of taking 

care of 

mental 

health.  

 To know 

about a 

range of 

strategies 

and 

behaviours 

that 

support 

mental 

health.  

 To 

recognise 

that 

feelings 

can 

change 

over time.   

 To 

develop 

the skill of 

using 

strategies 

to respond 

to feelings.  

 To 

develop 

Families and Close 

Positive Relationships 

(Tolerance of others) 

 To know that 

people can 

be attracted 

to others.  

 To know what 

marriage and 

civil 

partnerships 

are. 

 To develop 

the skill of 

identifying 

characteristi

cs of healthy 

family life.  

 To know that 

there are 

different 

types of 

family 

structures. 

Safe relationships 

and managing 

hurtful behaviour  

(Mutual Respect) 

 To 

understand 

what 

consent 

means.  

 To know 

how to 

recognise 

pressure 

from others 

to do 

something.  

 To know 

where to get 

advice and 

report 

concerns.  

 To develop 

strategies to 

respond to 

hurtful 

behaviour.  

 To 

understand 

what a 

stereotype 

is.  

 To 

understand 

what 

discriminatio

n means.   

Keeping S(Rule of 

law) 

 To understand 

the reason for 

following and 

complying 

with 

restrictions.  

 To develop 

the skill of 

using 

strategies to 

keep safe.   

 To know what 

is meant by 

first aid.  

 To know about 

the risks and 

effects of 

legal drugs.  

 To know that 

there are laws 

surrounding 

the use of 

legal drugs.  

 To know why 

people 

choose to 

use/not use 

drugs. 



other 

people.  

 To 

recognise 

the 

importanc

e of self-

respect. 

 

can affect 

health. 

 

the skill of 

recognisin

g warning 

signs 

about 

mental 

health. 

 


