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Introduction

At Witham St Hughs Academy we believe that feedback is a crucial process in helping children to be

active partners in their learning. As such, the following policy identifies the principles which underpin

our approach to the use of feedback.

Aims

At Witham St Hughs Academy, we believe that feedback has several functions all of which should

impact on standards of pupil attainment. As such, the following are the key aims of this policy:

To give praise and give encouragement to all children.

To contribute to the assessment of children’s work and to help teachers gain information for
future planning.

To provide points of discussion between children and teachers.

To encourage self-correction, editing and improving.

To provide consistency of approach by all staff.

Entitlement

All children are entitled to have a clear and consistent style evident in the feedback of their work.
All children are entitled to prompt feedback in a style appropriate to their age and ability.

All children are entitled to have designated time to respond to feedback and targets such as
morning work.

All children are entitled to clear, realistic and achievable targets to develop their learning.

General Principles

Feedback should always improve the learner and not solely the piece of work.

Feedback should be timely — research evidences that extensive teacher marking too long after the
completion of the piece of work, does not sufficiently impact on future work quality.

Children must be actively engaged in the feedback process.

Some aspects of feedback are appropriate for post-lesson rehearsal.

Live feedback should be planned for by teachers, to provide the highest impact within the lesson.
Pupil self-correction and editing should be encouraged through appropriate use of purple editing

pens.



Feedback and Marking

Before vour lesson

Think about the group you want to provide detailed feedback for within this
lesson and why. Also select a different guided group.

Record this and your initial ideas on your feedback grid to ensure coverage
across the class.

. Decide on a specific focus (based on assessment) for this group to ensure
feedback will be moving learning forward.

During your lesson

Guided group

Feedback group

After your input, begin working with
your chosen guided group with their
specific focus.

After your input, feedback group to
begin working independently.

Once ready, leave your guided
group to continue independently.

Once finished with your guided
group, move fo your feedback group
to provide live, in-lesson feedback to
improve their outcomes. Feedback to
each pupil individually identifying
positives, any corrections/errors and
providing extension/challenge/a
target. Children to act on this in the
moment. In UKS2, children can use
purple pen to show this if
appropriate.

Record (GW:EB) in these books.

Record (FG:EB) in these books and
use your pen to annotate as you
discuss strengths and targets.

After vour lesson

Read through all pupil books and mark ticking through and making corrections
to: handwriting, letter formation and spellings + any obvious things that need
addressing via written comment. No need for a positive comment at this point.

Tag all targets for completion (these will be spelling/letter formation targets that
can be meaningfully competed post-lesson)

. Reflect - use this information to form your next groups or interventions.

Complete your feedback grid to inform your next feedback & guided groups.

Marking Quick Guides







Feedback and Marking - Extended Writing

Before your lesson

. Ensure S25 grids for self/teacher marking against key S25 are prepared
and/or stuck in.

. Ensure any prompts or scaffolds for the lesson are prepared.

. Identify your guided group to work with in the lesson (unless an assessed

write) and what this group’s specific focus will be.

During vour lesson

+»  Work with your pre-identified guided group to develop the skill identified.
Ensure pupils are aware of this focus throughout the lesson and how this will
improve their writing.

. Other groups to be independent or work alongside TA.

After your lesson

. Read through all pupil books and mark ticking through and making corrections
to: handwriting, letter formation and spellings + any obvious things that need
addressing via written comment. No need for a positive comment at this point.

. Tag all targets for completion (these will be spelling/letter formation targets that
can be meaningfully competed post-lesson)

» As you're reading work, create your main target notes sheet - grouping children
for conferencing. Note any trends for addressing in whole class teaching or for
TA intervention.

. In children’s books, record target for conferencing group (CG:target)
e.g. (CG : fronted adverbials)

Conferencing - afternoon - around lhr (not the same day)

Pull your small groups as created on your target notes sheet when marking. Each
group will be around 10 mins.

. Verbally praise positives seen in pupil work and talk through why these were
effective in their writing. (This replaces your written positive comment).

. Then explain the group’s target & model this if needed - pupils to practice as
appropriate in their book under their last piece of work.

. KS2Z - pupils record their target at top of the next page.

. KS] - target is recorded on a post it and stuck to the next page.




Marking — Detailed Guides

Maths books must be marked every day by the class teacher. Teaching assistants should mark the
books of the group of children they have worked with within the lesson if appropriate.

Books should be marked by staff in black or blue pen.

Correct responses should be indicated by a tick.

Incorrect responses should be indicated by a dot and a line for pupils to write their correction on
— see example.

Calculations to be marked live in the lesson where appropriate, or after the lesson on the same
day.

Purple pen may be used in UKS2 for corrections only.

Where a pupil has a serious misconception, intervention should be put in place and the pupil
should work with an adult to complete corrections or re-look at the work from the day. Evidence
of adult pen (blue or black) should be evident in books to demonstrate where adult intervention
has offered significant support.

Impact of feedback in maths should be seen through the daily ‘re-stationing’ of pupils and the
planning of subsequent work.

**Add in photos of maths books**



English, Reading, History, Geography, RE, Character Education, French & Science

e Books must be marked after every lesson by the class teacher. Teaching assistants should mark
the books of the group of children they have worked with within the lesson if appropriate.

e Books should be marked by staff in black or blue pen.

e Correct responses should be indicated by a tick or double tick.

e Incorrect responses should be indicated by a dot and a line for pupils to write their correction on
— see example.

e Purple pen may be used for corrections or edits.

e Where a pupil has a serious misconception, intervention should be put in place and the pupil
should work with an adult to complete corrections or re-look at work from the day. Evidence of
adult pen (blue or black) should be evident in books to demonstrate where adult intervention has
offered significant support.

e Whilst planning the lesson, teachers should select 2 key groups: ‘Guided Group’ and ‘Feedback
Group’. This feedback group will be identified on the teacher’s feedback grid with some notes
around the focus/targets for the session.

e Guided Group — This group of pupils will work with the teacher at the start of the lesson after the
input with a specific focus e.g. Use of conjunctions to extend their sentences. They will have the
majority of the teacher’s time and attention. Once the teacher is ready to leave this group, they
will continue working on their task independently. (GW:TI) will be recorded in these books.

e Feedback Group — This group of pupils will begin working independently following the input.
Once the teacher leaves their guided group, they will move to this group to provide live, in-
lesson feedback to directly improve outcomes. The teacher will feedback to pupils individually
identifying positives, any corrections/ errors and providing extension/ challenge. There will be
strong evidence of teacher pen (black/blue) to highlight key discussion points or targets. (FG:TI)
will be recorded in these books.

e After the lesson, the class teacher will read through all pupil books — ticking to indicate correct or
high quality responses and highlighting any corrections to spellings, letter formation or
handwriting.

e Targets to be completed after the lesson should be spellings, letter formation or handwriting — see
example.
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e When a target it written in a book, it should be ‘tagged’ to flag to both staff and children that an
incomplete target is present in a book.
e Once staff are happy that a target has been completed accurately, it can be ticked with a ‘c’ and
the tag can be removed. Children are not to remove tags. /
c

o After the lesson, teachers should reflect on the lesson and pupil outcomes and use this to inform
the next day/week groups and/or interventions.

e Teachers should complete their feedback grid identifying the next lesson’s guided and feedback
groups taking into account the lesson just completed.



Extended Writing

Books must be marked after every piece of extended writing by the class teacher.

Books should be marked by staff in black or blue pen.

Purple pen may be used for corrections or edits.

Where a pupil has a serious misconception, intervention should be put in place and the pupil
should work with an adult to complete corrections or re-look at work from the day. Evidence of
adult pen (blue or black) should be evident in books to demonstrate where adult intervention has
offered significant support.

e Before the lesson, S2S grids should be prepared by the teacher for self/teacher marking against
key S2S. Any additional scaffolds or prompts to support extended writing will also be prepared.

e Whilst planning the lesson, teachers should identify a ‘Guided Group’. This group of pupils will
work with the teacher with a specific focus e.g. Use of a range of punctuation for effect. They
will have the majority of the teacher’s time and attention. Once the teacher is ready to leave this
group, they will continue working on their task independently. (GW:TI) will be recorded in these
books.

e After the lesson, the class teacher will read through all pupil books — ticking to indicate correct or
high quality responses and highlighting any corrections to spellings, letter formation or
handwriting.

e Targets to be completed after the lesson should be spellings, letter formation or handwriting — see
example. When a target it written in a book, it should be ‘tagged’ to flag to both staff and
children that an incomplete target is present in a book.

e Once staff are happy that a target has been completed accurately, it can be ticked with a ‘c’ and
the tag can be removed. Children are not to remove =2 B o
tags. | . - A
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e As teachers are reading though extended writing, they will create a ‘Target notes sheet’ grouping
children with common targets for conferencing. Teachers will note any whole-class trends for
whole class teaching or TA intervention.

e In pupil books, teachers will record the target for conferencing. See example: €& fronted adverbials

Conferencing
e Conferencing will take place after the extended writing lesson but not on the same day. Teachers

will pull each small group identified on their ‘Target notes sheet’ to work on their target. These
groups will last 5-10 minutes and be done either in an afternoon session the TA is teaching, a PE
lesson taught by the PE coach or, possibly, during a teacher-led afternoon session where teacher
time is best used in this way (for example, pupils are finishing a final art piece).

e The teacher will verbally praise the positive seen in pupil work and talk through why these were
effective in their writing. This replaces a positive written comment in books.

e The teacher will then explain the group’s target and model this as needed. Pupils will practice as
appropriate in their book under their last piece of extended writing.

o KS2 pupils will record their target for next week at the top of their next page.

e KS1 pupils will have their target written onto a post it note and stuck to their next extended
writing page.



Music, DT, Computing & PE

These lessons will be recorded using ‘Padlet’.

Each year group and class will have an area on Padlet to record learning targets, lesson outcomes
and pupil work.

There is no expectation that every pupil has evidence for every lesson, more that a class Padlet
gives a good sample of pupil learning and outcomes across all ability groups.

Each lesson recorded on Padlet should have a date and LT clearly evident.

Video clips and photographs will be a great way to evidence much learning in these subjects.

For DT, children will be given opportunities to create written plans and evaluations. These
should be completed in their ‘Science & DT’ books in KS2 or ‘Wider Curriculum’ books in KS1.

**Add in photos of Padlet examples**



Feedback in EYFS

e As is age-appropriate, the vast majority of feedback in the EYFS is completed verbally with
pupils. The exceptions to this are:

e Phonics — Pupils will complete their phonics learning in books which will be checked by their
phonics teacher after every lesson. Ticks will indicate correct responses. A dot and a line will
provide pupils the space for correction.

e Letter formation — Pupils who form letters incorrectly will always be asked to correct this
alongside an adult. Depending on the stage of learning the child is working at, will determine
how this looks. For some children, they will complete their correction with a dot and a line as
above. Others may over-write adult letter formation in yellow pen. *Add example of this*

**Add in photos of FS books**
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Complete the sentences below using a subordinating <onjunction.
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in the correct place.
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what did you investigate?

How did you ensure it wos a fair test?

What do your results and your graph show?

Does this ogree or disagree with your prediction?

Are there any anomalies In your results? Why?

How could you Improve your experiment In the future?
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**Add in photos of Y1 books/folders/grids**




